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Graduate Education Department Mission

The mission of the Graduate Education Department at Wilkes University is to provide the educational community with opportunities to become leaders in classroom instruction and in the administration of schools. As such, the Graduate Education Department seeks to promote the highest levels of intellectual growth and career development through a collaborative environment that supports teaching in a diverse learning environment, while valuing commitment to the educational communities it serves.  
	ED Number

EDAM 5005
	Course Title

Developing Comprehension II: K-1

	Section/Semester


	Location

Online
	Meeting Times




Instructor Contact Information:
	Instructor Name


	Office Hours (if applicable)



	Phone Number


	E-mail


	Best time(s) to be contacted




Course Description 

This course is designed to enable teachers to improve students’ reading comprehension skills in grades 
K-1.  Teachers will be able to understand and apply scientifically-based reading research strategies that will help students create meaning as they read and comprehend text. Understanding the meaning of words is important.  Most importantly, students need to be able to understand the meaning of words when those words are read within the text in which they have been used.  

Required Textbook(s) & Readings 
No textbook is required for this course.  All materials needed by the learner are embedded within the online multimedia presentation and will be downloaded and printed by the learner as needed.
Learning Sciences International. (2004). Engaging Students in Both Listening and Reading Comprehension. Retrieved February 17, 2010, from http://w3.learningsciences.net/Managed_Files/DC003_212.htm.
Learning Sciences International. (2004). Interactive Read Aloud. Retrieved February 17, 2010, from http://w3.learningsciences.net/Managed_Files/DC003_220.htm.
Learning Sciences International. (2004). Pre-Assessing a Student's Ability to Make Meaning from Text. Retrieved February 17, 2010, from http://w3.learningsciences.net/Managed_Files/DC003_216.htm.
Learning Sciences International. (2004). Selecting Text for Interactive Read Alouds. Retrieved February 17, 2010, from http://w3.learningsciences.net/Managed_Files/DC003_222.htm.
Learning Sciences International. (2004). Selecting Text for Interactive Shared Reading. Retrieved February 17, 2010, from http://w3.learningsciences.net/Managed_Files/DC003_226.htm.
Learning Sciences International. (2004). Shared Reading. Retrieved February 17, 2010, from http://w3.learningsciences.net/Managed_Files/DC003_224.htm.
Learning Sciences International. (2004). The Role of Think Aloud in Interactive and Shared Reading:
Making the Invisible - Visible. Retrieved February 17, 2010, from http://w3.learningsciences.net/Managed_Files/DC003_227.htm.
Learning Sciences International. (2004). Using Multiple Reading Comprehension Strategies During Instruction. Retrieved February 17, 2010, from  http://w3.learningsciences.net/Managed_Files/DC003_214.htm.
Recommended Reading List or Resources 

American Psychological Association. (2009). Publication manual of the American psychological 


association (6th ed.) Washington, DC: Author.

Student Learning Objectives & Evidence of Student Learning

The students will attain the listed learning objectives by completing the key instructional assignments, activities, or assessments as evidence of learning in this course.
	Student Learning Objectives 

The students will:
	Evidence of Learning

~ Key Instructional Assignments, Activities, or Assessments ~ **

	PDE Certification Guidelines or Competencies

(if applicable)

	Discuss how he/she provides comprehension strategy instruction across all content areas
	Unit 1 Sync point discussion
	NA

	Analyze the current role of listening comprehension in your classroom
	Learning log: Listening comprehension data
	NA

	Describe how his/her classroom environment promotes reading comprehension
	Unit 2 Essay
	NA

	Implement and evaluate an informal comprehension assessment 

	Learning log: Informal comprehension assessment

Unit 3 Mini-study discussion
	NA

	Analyze how he/she selects text and incorporates comprehension strategies into interactive read-aloud and shared reading activities
	Learning log: Interactive read-aloud
Learning log: Shared reading
	

	Describe how he/she promotes the joy of reading and the effect these experiences and activities have on student comprehension and engagement
	Unit 4 Essay
	

	Discuss how he/she integrates information from formal and informal comprehension assessments to adjust instructional delivery
	Unit 6 Sync point discussion
	

	Analyze, interpret, and synthesize information collected from several pieces of literature related to developing comprehension
	Metacognitive research review
	NA


**Learners will be required to complete additional tasks not listed in this table. These tasks are designed to scaffold learning so learners are able to successfully complete the key instructional assignments, activities, and assessments that are designated as evidence of learning.

Course Requirements & Assessments 
Unit 1 Sync point discussion

The learner will discuss how provide he/she provides comprehension instruction across all content areas in a discussion activity.
Learning log: Listening comprehension data

The learner will reflect on the current role of listening comprehension in his/her classroom in a learning log entry.

Unit 2 Essay

The learner will describe how his/her classroom environment promotes reading comprehension in an essay.
Learning log: Informal comprehension assessment

The learner will administer an informal comprehension assessment in a mini-study with six students and summarize his/her findings in a learning log entry.

Unit 3 Mini-study discussion

After completing the comprehension mini-study, the learner will share his/her experiences and findings in a discussion activity.

Learning log: Interactive read-aloud

The learner will reflect on how he/she selects text and incorporates comprehension strategies when planning for interactive read-alouds in a learning log entry.
Learning log: Shared reading

The learner will reflect on how he/she selects text and incorporates comprehension strategies when planning for shared readings in a learning log entry.
Unit 4 Essay

The learner will describe how he/she promotes the joy of reading and the effect these experiences and activities have on student comprehension and engagement in an essay.

Unit 6 Sync point discussion

The learner will discuss how he/she integrates information from formal and informal comprehension assessments to adjust instructional delivery in a discussion activity.
Metacognitive Research Review:

The learner will write a metacognitive research review on a topic related to developing comprehension by analyzing, interpreting, and synthesizing information collected from several pieces of literature, resulting in a coherent argument to support his/her point of view.
Graduate Education Course Policies

Attendance Policy: Attendance at all graduate class sessions is expected, as is punctuality and adherence to deadlines and dates set for assignments and presentations. Anticipated absences should be approved in advance by the instructor. Students are responsible for all content and assignments due when absent. Assignments must be submitted on the date due regardless of absence. It is an expectation at the graduate level that absences from class should only be taken for emergencies or mandatory work requirements. Note that one absence is equated to a three-hour class session; a full day class is equivalent to two class sessions.

Students at the graduate level should expect that an absence from a class session in which a major assignment, presentation, or assessment is scheduled could result in a greater grade consequence than that set within this policy and should confer with the instructor in advance of the absence, if possible. If the absence is due to a sudden or unexpected event, the student should contact the instructor as soon as possible following the class meeting. Additional requirements or consequences may be imposed by the instructor.


Course Expectations & Late Work Policy: 
All coursework will be completed and submitted when due in a manner consistent with the high expectations of a graduate level student.  Late work may result in a point or grade reduction as communicated by the instructor.

Required Reference Format:

All students are expected to follow the most current APA guidelines for giving credit to and citing internet and non-internet sources and references. Please be aware that points will be deducted for reference citations that do not follow APA format or do not give due credit to all relevant sources, whether used as a reference or quoted directly. References will be cited within the body of the assignment, as well as on a separate reference page following APA format.

Recommended Reference Text:

American Psychological Association. (2009). Publication manual of the American psychological 


association (6th ed.). Washington, DC: APA.  

APA Online References:

http://apastyle.apa.org/

http://owl.english.purdue.edu/owl/resource/560/01/

Grading:   

The following work will be evaluated by the course facilitator and will be used to determine a course

grade based on established rubrics:

· Learning Log Entries (reflections and answers to questions collected electronically from activities throughout the course)

· Sync Point Discussion Activities

· Quizzes (multiple choice and essay questions at the end of each unit designed to measure content knowledge/understanding and application).

· Metacognitive Research Review
Evaluated items contribute to the overall course grade according to the following breakdown by overall category:

· Learning Log Entries 

20%

· Sync Point Discussion Activities
15%

· Essay Quiz Questions

20%

· Multiple Choice Quiz Questions
  5%

· Metacognitive Research Review
40%
Grading Scale

All assessments within the course will be graded on a 4 point scale that addresses the student’s understanding and skills representing a progression of understanding and skill regarding each objective (learning goal.) The table below indicates how the final score earned in the course will be translated into a GPA. 

	GPA
	Letter  
Grade
	Percent Range
	Level of Academic Achievement

	4.0
	A
	94-100%
	Academic achievement of superior quality

	3.5
	B+
	87-93%
	Academic achievement of good quality

	3.0
	B
	80-86%
	Academic achievement of acceptable quality in meeting graduation requirements

	2.5
	C+
	75-79%
	Academic achievement of adequate quality but below the average required for graduation

	2.0
	C
	70-74%
	Academic achievement below the average required for graduation

	0.0
	F
	Below 70%
	Failure. No graduate course credit


A grade of "X" indicates assigned work yet to be completed in a given course. Except in thesis work, grades of "X" will be given only in exceptional circumstances. Grades of "X" must be removed through satisfactory completion of all course work no later than four weeks after the end of the final examination period of the semester in which the "X" grade was recorded. Failure to complete required work within this time period will result in the conversion of the grade to 0. An extension of the time allowed for the completion of work should be endorsed by the instructor in the form of a written statement and submitted to the Registrar.

Course Technology Integration

This is an LSI course offered completely on-line in the online learning management system developed by LSI. The online learner will be able to access course materials anywhere an Internet connection can be made.  This enables the learner to choose the time and the place to complete course requirements as prescribed by the course instructor.  

Required Hardware: 

· To access e-learning courses, a multimedia-class computer with Internet connectivity is required. 

	 
	Windows
	Macintosh

	Operating System:
	Windows 2000, XP +
	MacOS X 10.4 +

	Processor:
	Pentium III, 500 MHz
	Power PC G4 or Intel, 500 MHz

	Memory:
	128 MB RAM
	128 MB RAM

	Web Browser:
	Internet Explorer 6 + (recommended)
FireFox 2.0 +
	FireFox 2.0 + (recommended)
Safari 2.0 +

	Plugins:
	Adobe Flash Player 8 + (free)
Adobe Reader 7 + (free)



	Other:
	Internet Connection, 56K + (broadband recommended)
Speakers or headphones
Printer




Technical Support: For technical assistance, contact the LSI technical support department at 888-235-6555.

Wilkes Graduate Education Program Policies

Academic Honesty: 

Academic Honesty requires students to refrain from cheating and to provide clear citations for assertions of fact, as well as for the language, ideas, and interpretations found within the works of others. Failure to formally acknowledge the work of others, including Internet resources, written material, and any assistance with class assignments, constitutes Plagiarism. Cheating and plagiarism are serious academic offenses that cannot be tolerated in a community of scholars. Violations of academic honesty will be addressed at the programmatic and university levels and may result in a decision of course failure or program dismissal.

Program Evaluation: 

Wilkes University Graduate Teacher Education Programs are fully accredited by both Middle States and the PA Department of Education.  As such, it is sometimes necessary to collect student work for examination by program reviewers.  By virtue of this statement, notification is given to all students that their work may be collected and used as artifacts to support program goals and as such may be reviewed by external evaluators.  The review process is for program evaluation only and in no way will materials be utilized for any other purpose or gain.  Students may decline to participate in this process by giving a written and signed note to their respective instructor at the beginning of each course.
Academic Supports

Library Access: 

Wilkes offers an online library service that you can access from home.  The library is available online at http://www.wilkes.edu/library.  You can search the online catalog, browse periodical databases, view full-text articles, submit an interlibrary loan, ask a reference question, and much more.  

The online article search is available to anyone currently enrolled in or affiliated with Wilkes University.  All article searches are free.  They are available at http://www.wilkes.edu/pages/662.asp  and click on the database from which you would like to search.

Please note that if you are not on Wilkes campus, you will be asked to log in to some of the databases. Use your Wilkes e-mail username (without “@wilkes.edu”) and password to gain access.

If you do not know your username and password for your e-mail account, contact the Wilkes Help Desk directly at 1-866-264-1462.  The Help Desk is available 24/7.

Those databases followed by an * require a special password, whether you are on campus or off campus. Please contact the library reference desk at 570.408.4250, for information.
Writing:

The Writing Center, located in the lower level of Breiseth Hall (room 018), is available to all Wilkes students and provides free assistance in all aspects of writing and communication, including the required APA format. Contact the Writing Center: Extension 2753 or on-line at http://www.wilkes.edu/resources/writing. 

Act 48:

Wilkes University will automatically submit (90) Act 48 credits to PDE approximately 4-6 weeks after you receive your grade sheet. You can check your Act 48 credits recorded at the PDE Act 48 site: https://www.perms.ed.state.pa.us/ 
Special Needs:

Wilkes University provides disability support services (DSS) through the University College. If you have special academic or physical needs, as addressed by the American with Disabilities Act (ADA), and request special accommodations or considerations, please contact the University College and your instructors. Documentation of your disability will be requested by Wilkes in order to be considered for accommodations. Contact: Sandra Rendina 408-4153.

 Assessment Rubrics
	Rubric for Mini-study and Sync Point Discussions*

	Scoring Levels

	Scoring Criteria
	19 Points

(Advanced)
	16 Points

(Proficient)
	13 Points

(Emerging)
	10 Points

(Novice)

	Frequency of Postings
	Responds to the initial posting by facilitator and posts multiple replies to other group members' postings
	Responds to the topic posted by facilitator and posts 1 reply to other group members' postings
	Responds to the topic posted by facilitator or posts multiple replies to other group members' postings
	No postings

	Timeliness of Postings
	Response to initial posting and multiple replies to other members' postings are done within specified time period
	Response to initial posting and reply to other member's postings are done within specified time period
	Response to initial posting or reply to other member's postings are done within specified time period
	Postings are not done during specified time periods

	Content of Postings
	Responses are insightful, demonstrate a strong understanding of course concepts and definite application to practice
	Responses demonstrate a clear understanding of course concepts and some application to practice
	Responses relate to course concepts, but no elaboration. Evidence of possible misunderstandings
	Responses are not related to course concepts or no posting

	*Note: This will be used as a holistic rubric. Therefore, the facilitator will look for the score column which seems to be a best match to the learner's performance. Total points for the activity are indicated at the top of each column.


	Rubric for Learning Log Entries*

	Scoring Levels

	Scoring Criteria
	20 Points

(Advanced)
	17 Points

(Proficient)
	14 Points 

(Emerging)
	10 Points

(Novice)

	Completeness
	Completes all aspects of the activity with reflective responses
	Completes all aspects of the activity
	Completes some aspects of the activity
	Does not complete the activity

	Understanding of Course Content
	Entry demonstrates a strong understanding of course concepts
	Entry demonstrates a clear understanding of course concepts
	Entry demonstrates a clear understanding of course concepts
	Entry demonstrates little or no understanding of course concepts

	Application of Course Content
	Entry demonstrates definite and appropriate application of course concepts
	Entry demonstrates a clear application of course concepts
	Entry demonstrates limited evidence of application of course concepts
	Entry demonstrates little or no evidence of application of course concepts

	* Note: This will be used as a holistic rubric. Therefore, the facilitator will look for the score column which seems to be a best match to the learner's performance. Total points for the activity are indicated at the top of each column.


	Rubric for Unit 2 Essay Question

	Score point
	40 Points
(Advanced)
	34 Points
(Proficient)
	27 Points
(Emerging)
	20 Points
(Novice)

	Description
	The classroom is described in terms of the four walls and includes descriptors of what is there that enhances comprehension (bulletin boards, story maps, classroom library, etc.). The items described are varied and clearly represent opportunities for children to read, write, speak, and listen.
	The classroom is described in terms of the four walls and includes descriptors of various displays that enhance student reading comprehension. 
	The classroom is described, but it is difficult to discern what is linked to reading comprehension and what is not.
	The classroom is described in terms of its arrangement and links to reading comprehension cannot be made.

	Special areas
	It is clear that students gather for a variety of activities and in a number of configurations to receive instruction, engage in literacy play, and have ample opportunities to be heard, to listen, to write, and to read.
	It is clear that students gather in fluid and varying configurations for instruction and specialized literacy activities. 
	It would appear that students only gather for “reading group.”
	It would appear that students gather only for play or time-out. 

	Summary
	Summary includes how the classroom environment changes over the course of the year in relationship to children’s needs as they grow and learn. Contains additional ideas for enhancing the environment, even though they may be cost- or space constrained.
	Summary includes how the classroom environment changes over the course of the year and how it might be altered or improved.
	Summary indicates that the environment is fixed and does not change. There are no new ideas to be implemented.
	Summary is a rationale for doing nothing about classroom environment. 

	Conventions
	Excellent evidence of correct spelling, grammar, mechanics, usage, and sentence formation – No more than 2 errors
	Adequate evidence of correct spelling, grammar, mechanics, usage, and sentence formation – No more than 5 errors 
	Some evidence of correct spelling, grammar, mechanics, usage, and sentence formation – No more than 10 errors
	Limited evidence of correct spelling, grammar, mechanics, usage, and sentence formation – more than 10 errors

	* Note: This will be used as a holistic rubric. Therefore, the facilitator will look for the score column which seems to be a best match to the learner's performance. Total points for the activity are indicated at the top of each column.


	Rubric for Unit 4 Essay Question

	Score point
	40 Points
(Advanced)
	34 Points
(Proficient)
	27 Points
(Emerging)
	20 Points
(Novice)

	Academic Experiences
	Academic experiences (those that occur over time, where mistakes lead to growth, where there is time to practice, and where assessment includes the “know” and the “do.”) are described and the goals for the experiences are clearly stated. 
	Academic experiences and their relationship to enhancing the love of reading are described. 
	Academic listings are activities, not experiences and the link to promoting the joy of reading is weak. 
	Though academic activities may be included, they are not at all linked to the love of reading.

	Recreational Activities 
	Recreational activities (usually a one-time occurrence, with clearly defined objectives) and clear criteria for success are described. 
	Recreational experiences that promote the love or reading are described.
	There is a listing, though not elaborated on, concerning classroom recreational activities. That they are aimed at the joy of reading is not apparent. 
	Recreational activities are listed.

	Assessment
	Assessments are described and clearly linked to the academic experiences and the recreational activities and include some formal or informal measure for “the joy of reading.”
	Assessments that are linked to the academic experiences and recreational activities are described. They include informal assessment statement(s) linked to the “joy of reading.”
	Assessments are linked to the academic, not the recreational and include no judgments about how the love of reading was assessed.
	Assessments are listed.

	*Assessments for the “joy of reading” can take many forms, including, but not limited to: charting books that students read over a specific time period and then, doing it again later, an increase in the use of the classroom library, decreased amount of time watching TV or playing computer games, noting how often some (or all) students pick up a book during free time, students wanting a book for their birthday, etc.

	Conventions
	Excellent evidence of correct spelling, grammar, mechanics, usage, and sentence formation – No more than 2 errors
	Adequate evidence of correct spelling, grammar, mechanics, usage, and sentence formation – No more than 5 errors 
	Some evidence of correct spelling, grammar, mechanics, usage, and sentence formation – No more than 10 errors
	Limited evidence of correct spelling, grammar, mechanics, usage, and sentence formation – more than 10 errors

	* Note: This will be used as a holistic rubric. Therefore, the facilitator will look for the score column which seems to be a best match to the learner's performance. Total points for the activity are indicated at the top of each column.


	Rubric for Metacognitive Research Review

	Performance Levels

	
	67 points

(Advanced)
	57 points

(Proficient)
	46 points

(Emerging)
	34 points

(Novice)

	Abstract
	All of the following

are identified and

clearly articulated:

· Topic

· Summary of

research

· Point of view
	All of the following

are included and well

developed:

· Topic

· Summary of

research

· Point of view
	Some of the following

are included:

· Topic

· Summary of

Research

· Point of view 
	Little or no information

about the following:

· Topic

· Summary of

research

· Point of view

	Introduction
	All of the following

are identified and

clearly articulated

showing strong

understanding of

course content:

· Reasoning for

choosing topic

· Brief summary of

relevant research

· Connection

between past

research and

topic

· Purpose and

point of view
	All of the following

are included showing

adequate

understanding of

course content:

· Reasoning for

choosing topic

· Brief summary of

relevant research

· Connection

between past

research and

topic

· Purpose and

point of view


	Some of the following

are identified and

included:

· Reasoning for

choosing topic

· Brief summary of

relevant research

· Connection

between past

research and

topic

· Purpose and

point of view


	Little or no information

about the following:

· Reasoning for

choosing topic

· Brief summary of

relevant research

· Connection

between past

research and

topic

· Purpose and

point of view



	Body
	All of the following

are identified and

clearly articulated

showing strong

understanding of

course content:

· Detailed

summary of

information from

each resource

· Relationship

between research

and point of view

· Implications of

research on

current or future

teacher practice
	All of the following

are included showing

adequate

understanding of

course content:

· Detailed

summary of

information from

each resource

· Relationship

between research

and point of view

· Implications of

research on

current or future

teacher practice
	Some of the following

are included:

· Detailed

summary of

information from

each resource

· Relationship

between research

and point of view

· Implications of

research on

current or future

teacher practice
	Little or no information

about the following:

· Detailed

summary of

information from

each resource

· Relationship

between research

and point of view

· Implications of

research on

current or future

teacher practice

	Conclusion
	All of the following

are identified and

clearly articulated

showing strong

understanding of

course content:

· Summary of

major points

· Questions that

still need to be

answered

· Implications of

course and

research on

teacher practice

· Clear statement

defining point of

view
	All of the following

are included showing

adequate

understanding of

course content:

· Summary of

major points

· Questions that

still need to be

answered

· Implications of

course and

research on

teacher practice

· Clear statement

defining point of

view


	Some of the following

are included:

· Summary of

major points

· Questions that

still need to be

answered

· Implications of

course and

research on

teacher practice

· Clear statement

defining point of

view


	Little or no information

about the following:

· Summary of

major points

· Questions that

still need to be

answered

· Implications of

course and

research on

teacher practice

· Clear statement

defining point of

view



	References
	Resources were listed

meeting all

requirements:

· Included at least

5 reliable

resources with 3

resources from a

printed source

· All resources

listed follow APA

guidelines

· All resources are

cited within the

research review
	Resources were listed

meeting most

requirements:

· Included 4

reliable resources

with 3 resources

· from a printed

source

· Most resources

listed follow APA

guidelines

· Most resources

are cited within

the research

review
	Resources were listed

meeting some

requirements:

· Included 3

resources, with

at least 1

resource from a

printed source

· Some resources

listed follow APA

guidelines

· Some resources

are cited within

the research

review
	Resources were listed

meeting few or none of

the requirements:

· Included less than

3 resources

· Resources listed

do not follow APA

guidelines

· Resources listed

are not cited

within the

research review

	Conventions
	APA format was used

completely and

thoughtfully.

· 1 inch margins

are used

throughout the

entire paper (top,

bottom, right,

and left)

· 12 pt font was

used throughout

the entire paper

(Times Roman or

Courier)

· The entire paper

is double spaced

· ALL new

paragraphs are

indented by 5-7

spaces.

· The title page is

formatted

correctly and

includes all

components

· Excellent

evidence of

correct spelling,

grammar,

mechanics, usage,

and sentence

formation—no

more than two

errors.
	APA format was used

adequately

throughout.

· 1 inch margins

are used

throughout most

of the paper (top,

bottom, right,

and left)

· 12 pt font was

used most of the

paper (Times

Roman or

Courier)

· Most of the

paper is double

spaced

· Most new

paragraphs are

indented by 5-7

spaces.

· The title page is

mostly formatted

correctly, and is

missing a

component

· Adequate

evidence of

correct spelling,

grammar,

mechanics, usage,

and sentence

formation—no

more than five

errors.
	APA format was used

sometimes, or

incompletely.

· 1 inch margins

are used

throughout some

of the paper (top,

bottom, right,

and left)

· 12 pt font was

used throughout

some of the

paper (Times

Roman or

Courier)

· Some of the

paper is double

spaced

· Some new

paragraphs are

indented by 5-7

spaces.

· The title page is

not formatted

correctly and

missing some

components.

· Some evidence of

correct spelling,

grammar,

mechanics, usage,

and sentence

formation—no

more than 10

errors.
	APA format was not

used, or was applied

poorly.

· 1 inch margins

are not used

(top, bottom,

right, and left)

· 12 pt font was

not used (Times

Roman or

Courier)

· The paper is not

double spaced

· New paragraphs

are not indented

by 5-7 spaces.

· The title page is

not formatted

correctly and is

missing all

components

· Limited evidence

of correct

spelling,

grammar,

mechanics,

usage, and

sentence

formation—

more than 10

errors.

	**Note: This will be used as an analytic rubric. Therefore, the facilitator will look for the score column which seems to match best to the learner's performance in each section. Total points for the activity are indicated at the top of each column.
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